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Raise awareness of cultural diversity and the dynamic nature of
culture.​
Cultural self reflection​
Foster openness, empathy, and mutual understanding​
Strengthen the ability to handle intercultural situations
constructively

Foster a non‑judgmental attitude toward cultural differences 
Encourage understanding without evaluating behaviors through
one’s own cultural norms​
Enhance cultural sensitivity in professional and social settings

Develop effective and respectful intercultural communication skills​
Increase self-confidence when communicating across cultures​
Introduction to the topic of intercultural communication​
Awareness of different communication ways
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Strengthen skills for respectful communication and collaboration
in diverse mobility contexts​
Increase awareness of barriers, accessibility needs, and equal
participation in mobility systems

Foster a non‑judgmental attitude toward cultural differences 
Encourage understanding without evaluating behaviors through
one’s own cultural norms​
Enhance cultural sensitivity in professional and social settings



Activity Description​

Creative Representation of Culture 15min​

GROUP – Drawing: visually represent what
culture means to you using drawings,  symbols,
or images.  You should collaborate on a single
drawing that reflects shared ideas from the
group.​
GROUP Pantomime Representation of
Culture: Prepare a short pantomime or mime
that expresses one or more aspects of culture. ​
Written Definition of Culture: Agreeson a
written definition of culture .  NO MOVILES!



Culture 
Definition & Purpose​

Culture refers to everything that humans create,
learn, and pass onover time. This includes
language, art,  music, religion, values,traditions,
and ways of l ife.  

1 .  Identity & belonging 
Culture gives us a sense of who we are and where
we belong.  

2. Guidance in everyday life 
It  helps us understand how to behave,  what is
considered right orwrong, and how to interact with
others.   

3.  Community & social cohesion 
Shared cultural  practices ( l ike celebrations,
customs, and language)connect people and
strengthen social  bonds.   

4. Transmission of knowledge 
Culture al lows knowledge, experiences,  and skil ls
to be passed downfrom one generation to the next.

5. Creativity & expression 
Through art ,  music,  and l iterature,  people express
their ideas,  emotions,and perspectives.



Dynamic
understanding of
culture​​

People with the same background can have very
different relationshipsto cultural  values. ​
Individual l i fe paths,  coping strategies,  attitudes,
and orientationsdevelop independently of group
membership. ​
Therefore,  there is no f ixed or binding set of
characteristics that definesa culture. ​
Culture is described as a constantly changing,
adaptable,  reflective,  andheterogeneous system.​
Culture is not static,  closed, or unchangeable. ​
Individuals actively shape and transform culture
through theirinteractions with social
developments and personal l i fe situations. ​
The dynamic view of culture emphasizes both its
changeabil ity and theindividual ’s personal
relationship to cultural  contexts. ​
The boundaries of a group’s or society’s way of
l i fe are unclear anddiffuse,  not clearly defined



How can the
concept of culture
be misused?​

The concept of culture can become problematic
when it is oversimplified, distorted, or used as a
tool​.

1 .  Justifying discrimination​
Culture is used to present differences between
people as natural  orunchangeable. ​
👉  Example:  “They are l ike that because of their
culture” – this canreinforce prejudice and exclusion. ​
⚠️  2.  Generalization & stereotypes​
Complex societies are reduced to a few traits . ​
👉  Al l  people from one culture are treated the same,
even thoughcultures are diverse and constantly
changing.​
⚠️  3.  Political instrumentalization​
The concept of culture is used to serve polit ical
interests. ​
👉  For example,  claiming certain groups “don’t f it
culturally” to restrictmigration or r ights.



CULTURALIZATION ​
Activity description

Step 1:  Individual Reflection – Handout Exercise (5
minutes)​

Instructions ​

Read each description carefully​
For each behavior,  decide whether you think it is
primarily:  ​

Cultural  (strongly shaped by cultural  norms and
social ization)​
Universal  /  Biological (common across humans,
l inked to biologyor basic human needs)​
Individual (mainly dependent on personality,
personalexperience,  or individual choice)​

Mark your choice on the handout​
There are no right or wrong answers​



IDENTITY TREE ​
Activity description

Roots (Where do I come from?)​
Family,  culture,  upbringing ​
Important l i fe experiences ​
Languages,  traditions  ​

🌳  Trunk (What defines me at my core?)​
Values (e.g.  honesty,  freedom, respect) ​
Beliefs and personality traits ​

🌿  Branches (What do I do?)​
Hobbies,  ski l ls ,  roles (student,  fr iend, athlete,
etc.)  ​

🍎  Leaves/Fruits (Where am I going?)​
Goals,  dreams, future plans ​
Things they are proud of 
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ALBATROS​
Please describe the observed situation. 

Take notes about what youobserves at the end
of the presentation. 



1 .Description
2. Interpretation
3.Assessment



The story
of Rosi​

Rosi is  a young girl .  For several  months,  she has been engaged to
Georg. The challenge she faces is a r iver that l ies between her
and her f iancé.  But it  is  no ordinary r iver—it is  a deep, wide river,
ful l  of  hungry crocodiles. ​
Rosi  wonders how she can cross the river.  She remembers
anacquaintance who owns a boat—let’s cal l  him Siegfried.  So,  she
goes to Siegfried and asks him to take her across.  He replies,
"Alright,  I ' l l  take you across i f  you spend the night with me”. ​
"Shocked by his request,  she turns to another acquaintance,  a
mannamed Frederick,  and tel ls him her story.  Frederick responds,
"Iunderstand your problem, but it 's  your problem, not mine."  ​
So,  Rosi  decides to go back to Siegfried and spend the night
withhim. In the morning, he takes her across the river. ​
Her reunion with Georg is heartfelt .  However,  the evening before
thewedding, Rosi  can't  hold it  in any longer and tel ls Georg how
shemanaged to cross the river.  Georg responds,  " I  wouldn't marry
youeven if  you were the last woman on earth.  "At the end of her
rope,Rosi turns to Daniel .  He l istens to her story and says,  "Rosi ,
forgetGeorg. I  don’t love you, but maybe you’d l ike to marry
me?"sl .  



The story
of Rosi​

Bring the 5 characters in an orden: 

ROSI 
DANIEL 
GEORGE  
FEDERICK 
SIEGFRIED 

Place the person with whom you feel the closest connection in
the f irst position.  In other words,  the one you feel most al igned
with.   
In the f i fth position,  place the person with whom you feel the
least connection.  Write down your ranking individually .  

You have 5 minutes



GROUP 1 GROUP 2 GROUP 3 GROUP 4 
  

  

  

  

  

  

The story
of Rosi​
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The power
of words​

https://www.youtube.com/watch?v=dVbw__8Dswg%E2%80%8B


The power of words​
Activity

Activity: “Rewrite the messages”​
​ 

“We need help.” ​
“Donate money.” ​

“Follow the rules.”



INTERCULTURAL
COMMUNICATION​
Activity

Group Reflection (15 minutes) 

Each group discusses the following
questions: 

What means of communication do humans
use?  
How do we communicate with others?  
What is important in the communication
process?  

Task: 
Write down as many forms of communication
as possible.  Think broadly (verbal and non-
verbal) .  Collect al l  ideas within the group.



Language 

Body Language 

Style of body
movement 

Object Language Spatial Language 

Written Language 

Кирилица 
話⽂ / ⽩话⽂ 
 العربية

Gestures 

Open vs. closing
hand
movementsHead
position 

Objects close to the
body 
Hair 
Clothing 
Jewelry 

Distance zones 
Intimate zone 
Personal zone 
Social zone 
Public zone 

Spoken Language 
Tone of voice 
Melody
(intonation) 
Speech rhythm 
Speaking speed 

Facial expressions 
Facial
movementsMouth
position 

Objects distant from
the body 
Home furnishings 
Vehicles 

Eye contact 
Length of eye
contactEye openness 

Communication
tools

Verbal Communication ​ Non- verbal Communication ​

https://www.youtube.com/watch?v=DbqcRG-CT30
https://www.youtube.com/watch?v=DbqcRG-CT30


“The Four
Sides of
aMessage”
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Exclusion in
daily life

Step 1 – Individual Reflection (5–10 minutes) 
Think about your daily work as teachers/social  worker etc. .  
Reflect on the fol lowing questions:  

Where do I  see exclusion in my daily professional l i fe? 
Who might feel left  out or disadvantaged? 
Why does this exclusion happen? 

Ideas:  Language barriers,  Disabil ity or health issues,  Digital  ski l ls  or
access to technology,  Socio economic background, Gender,  age,  or
cultural  differences,  Access to international programs or training 
Write short notes or key words.  

Step 2  
Chooses ONE situation where you see exclusion and prepars to explain:  

What is the situation? 
Who is excluded? 
Why is this a problem? 

Step 3 Sharing and Discussion (10–15 minutes) in small groups 
Guiding questions for discussion:  

Is  this type of exclusion common? 
What could help to reduce it?



PRIVILEGE WALK​

RULES: 
•  Silence during the activity 
•  No comments, laughter, or reactions 
• Stay in role 
•  Anyone may step out at any time 

Step 2:  Role Card Assignment (5 minutes) 
Each participant receives one role card. 
Participants do not share their roles. 

“If  the statement applies to your role,  take one
step forward.  
I f  it  does not apply,  stay where you are.”  



GROUP WORK
INCLUSIVE
MOBILITIES

 Role Assignment (5 minutes) 
Each group receives a role card describing a person
interested in or participating in an Erasmus+
mobil ity .  

Role Play Scenario (15–20 minutes) 
Scenario Example: 
An Erasmus+ mobil ity is  being prepared.
Participants must attend meetings,  complete
paperwork,  travel abroad, and participate ful ly in
the programme. 
Task: 
Each group discusses:  

What challenges might arise for each person? 
Who needs additional support—and what kind? 
At which points might exclusion happen?  

Information phase 
Application phase 
Travel 
Participation 
Follow up



During

TA B L E  O F C O N T E N T S

Fo r  m ob il i ty  office rs , a c a d e m i c  a n d   
n o n - a c a d e m i c  staff,  a n d tuto r s t ud e n ts
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Fo r  m ob il i ty  office rs , a c a d e m i c  a n d   
n o n - a c a d e m i c  staff,  a n d tuto r s t ud e n ts

Also keep in mindthat:

Persons with disabilities are not a homogeneous  

group and they may identify in several ways. Get  

informed about the self-perception and self-

identification, the specific needs and expectations  

of each student.

Ensure barrier free communication by asking  

students or their close ones about their  

communication needs and requirements.

Anticipation is the key! Prepare the student and  

make sure you have clear and precise information  

about the support needs.

Language matters! Use inclusive language when  

referring to a person with special needs. The  

United Nations Convention on the Rights of  

Persons with Disabilities sets the standard that we  

must all follow. Some recommendations:

M ob i l i ty  for  A l l G u i d e l i n e s

• Use people-first language (emphasise the  

person, not the disability, for example, use  

expressions such as “student with  

dyslexia”, “person with disabilities” rather  

than “dyslexic student”, “disabled  

person”).

• Avoid labels and stereotypes. Disability is

a  part of life and of human diversity, not  

something to be dramatised or  

sensationalised.

• Disability is not an illness or a problem.  

Remember that vulnerability is produced by  

external circumstances and is not intrinsic to  

the person.

P A R T 1 : S TE P S 13
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Mobili ty for All   
G ui de l in e s
For  mobi l i ty  officers, a c a d e m i c a n d   
n o n - a ca d e mi c  staff, a n d  tutor  
stud ents



M ob i l i ty for A l l G u i d e l i n e s Fo r m ob il i ty office rs , a c a d e m i c a n d
n o n - a c a d e m i c  staff,  a n d  tuto r s t ud e n ts  P hys ic al Disabil ities

P h y s i c a l disabil it ies
1. S hor t de scr ipt ion

In general, a physical disability is a  

physiological limitation of the human body.  

A person is physically disabled if his/her  

physical functions are impaired due to  

damage to the musculoskeletal system,  
organ damage or some sort of disease. Some  

disabilities may have geneticcauses.

Damage can also be acquired duringone’s  

life, for example as a direct result of an  

accident or a chronicillness.

P A R T 2 : S P E C IA L N E E D S 51

This project has been funded with support from the European Commission. This publication reflects the views only of the author,  
and the Commission cannot be held responsible for any use which may be made of the information contained therein.

Code: MOB4ALL 2020-1-ES01-KA203-082484



M ob i l i ty for A l l G u i d e l i n e s
PA R T  2 : S P E C I A L N E E D S

Stairs at the entrance to  

buildings or seminar  

rooms located on floors  

that do not haveelevator  

access.

2. Barriers physical d isa bi l ity

Increased travel &  

accommodation costs  

and transport costs.

Lack of automaticor  
push-button doors.

Fixed-height  
furniture that canbe  

hard to use with a  

wheelchair.

Inaccessible toilets,  

passages, doorways and  

rooms that do not  

accommodate  

wheelchair users, or are  

difficult to navigate for  

people with mobility  

impairments.

No funding for an  

accompanying personal  
assistant.

53



T h in k a bo u t ac ce ss ib il i t y w h e n b o o k i n g th e r oo m for th e   

orien tat ion  at you r institut ion.

M ob i l i ty for A l l G u i d e l i n e s

PA R T  2 : S P E C I A L N E E D S

4. Re s o u rc e s  a n d tools

If t he c la s s ro o m or laborator y is n ot eas i l y ac ce s s ible , reserve  

seats. If this is not possible, a s k for a c h a n g e of seat .

S o m e st u d en ts m i g h t n ee d as s i st iv e t e c h n o l o g y l ike a u d i o and/or  

v ideo re cord i ngs  to  increa se accessib i l i ty  to  the  cours e a nd  s om e   

m a y n ee d a personal com puter.

Material s l ike n ote s a n d h a n d ou ts s h ou l d b e  

ava i lable onl ine or b efore th e cou rs e starts.

S o m e st udents m a y n ee d t uto rs hip for ta k i ng note s  

or a lways ha ve a p erson al as sistant w ith th e m .

55



M ob i l i ty for A l l G u i d e l i n e s
PA R T  2 : S P E C I A L N E E D S

4. Re s o u rc e s  a n d tools

S tude nts m a y n ee d to us e a p er s o na l c o m p u t e r or a p er s o na l   

as s i s ta nt  du r i ng  a n exa m .

P rov i de a list of a cc e s s i bl e a p ar t m e n t s for st udents w ith physi ca l disabi lities.

P rov i de a m a p of t he ci t y w h e r e s t u d e nt s c a n f in d ele vator s to t he m e t r o  

s tation a nd let t h e m k n ow the bes t w a y to g e t a ro u n d (e.g., low-f loor tra ms )

P rov i de a tu tor w h o h e lp s s t u d e nt s to f in d the ir w a y a ro und a nd if n ee d e d p i c k t h e m u p   

at  the  airport/train stat ion and/or orga n is e  a  taxi  that  is  specia l is ed on  tra ns porta tion  of  

p eop l e  w it h disabi lities.

E nc o ur a g e st udents to ta lk o pe n ly a bo u t ac ce ss ib il i t y co nc er ns .

56



M ob i l i ty for A l l G u i d e l i n e s Fo r m ob il i ty office rs , a c a d e m i c a n d PA R T  2 : S P E C I A L N E E D S
n o n - a c a d e m i c  staff,  a n d  tuto r s t ud e n ts  Visua l i mpair ment

H e a r i n g  a n d  v i sua l i m p a i r m e n t
V I S U A L IM PAIRM EN T

1. S hor t de scr ipt ion

Visual impairment is a term used to describe  

any level of visual loss that affects a person's  
ability to carry out daily activities. Because it is  

such a broad term, "visual impairment" usually  
also includes blindness.

Visual loss can be categorised based onvisual

acuity (the ability to discern the shapes and  

details of things you see)or visual field (the entire  

area that can be seen when one eye is fixed on a  

point), ranging from moderate low vision to  

complete blindness.

The timing of onset of vision loss is also  

important for individual development. Effects of  

total blindness from birth are very differentfrom  
those of acquired blindness or of lowvision.

6 5



M ob i l i ty for A l l G u i d e l i n e s
PA R T  2 : S P E C I A L N E E D S

2. Barr iers Hear ing and visual  impairme nt

Difficulty inspeaking  
and understanding  
the foreign language.

Fear of encountering bureaucratic  
challenges in understanding the  
documentation without an  
appropriate linguistic support from  
the ReceivingHEI.

Difficulty in following the lessons under the same conditions of the  
other students, as they may require additional supports such as lip-
reading, subtitles, sign language, or tutoring.

Fear of social isolation and lack of interactionwith other  
students because of communicationproblems.

Fear of not being fully included in the hostclasses,both in  
the relationship with teachers and among otherstudents.

59



M ob i l i ty for A l l G u i d e l i n e s

PA R T  2 : S P E C I A L N E E D S

2. Barriers

Not having access to information about healthcare facilities  

that canprovide medical or technical assistance to students  

in need, for example in the case of ear infections or  

malfunctioning hearingaids.

Lack of communication support systems such as a sign  

language interpreting service and hearing loops that  

facilitate the accessibility of offices, helpdesks, libraries, or  

classrooms.

Sign language is not universal. Each country has a different  

one. Therefore, it is not certain that students and  

interpreters understand eachother.

6 0



M ob i l i ty for A l l G u i d e l i n e s

PA R T  2 : S P E C I A L N E E D S

Tu to r in g s u pp o r t in un de rs ta nd in g t ec h nic a l a n d s p ec i f i c

vocabu lary.

4. Re s o u rc e s  a n d tools

Tu to r in g s u pp o r t in un de rs ta nd in g s ynt act i ca l ly c o m p le x text s.

S ubt i t le s to a cc es s les son content (possibly in the student ’s  

n at ive  l a ng ua g e or in  Engl ish ).

A s ig n l a n g u a g e inter prete r m a y b e n ee d e d to ful ly  

u n d er sta n d th e con ten t of th e les sons

L e a r n i n g e nv i r o n me n t s t hat e na b le t he d ea f  

s t u d e nt to inte rac t w it h ot he r s tu den ts .

6 2



M ob i l i ty for A l l G u i d e l i n e s
PA R T  2 : S P E C I A L N E E D S

Tea chers m u s t s ta nd in front of deaf st udents du r i ng les sons to

e na b le  t h e m  to lip -read .

4. Re s o u rc e s  a n d tools

S u p p o r t for t a k i n g n ot e s o n t he laptop.

M3 reco rder : al lows les sons to b e rec or ded in m p 3 form at a nd to b e  

a utom at ica l ly  t ra nscri bed into text by  a  specif ic  tool  (e.g. D r a g o n   

Natura l lySpeaking);  the  tutor c a n  h el p  t h e s tu d e nt s to  verify the   

correctness  of the transcription.

H e a r i n g  loo ps  at cou nters.

6 3



M ob i l i ty for A l l G u i d e l i n e s Fo r m ob il i ty office rs , a c a d e m i c a n d PA R T  2 : S P E C I A L N E E D S
n o n - a c a d e m i c  staff,  a n d  tuto r s t ud e n ts Au t is m

an ASD without language impairment and  

without intellectual disability. The degree 
of  involvement varies from severe to mild 

and  is the one that will mark the social 

evolution  and adaptation in general in 
adultlife.

Au t is m ,  At te nt i o n D efic i t
a n d  Mental H e a l t h
AUTIS M S P E C T R U M D I S O R D E R S _ A S D

1. S hor t de scr ipt ion

Autism spectrum disorders are a group of  

childhood-onset disorders characterised by  

impairment in social interaction and  

communication and by a pattern of  

repetitive, restrictive behaviours and/or  

sensory processing difficulties. This disorder  
may be associated with intellectual disability  

in some cases and languageproblems.

Asperger syndrome would be includedin

The prevalence of ASD is currentlybetween

1/100 to 1/150children.

8 1



M ob i l i ty for A l l G u i d e l i n e s
PA R T  2 : S P E C I A L N E E D S

2. Barriers Autism

Communication and social reciprocityproblems.

Problems of flexibility and variability in interests.  
Difficulty in changing routines and in acceptingsudden  
changes in day-to dayplans.

Sensory information processing problems (auditory,  
tactile or visual hypersensitivity is normal and often  
affects tolerance for social environments, such as a  
classroom or laboratory). In the HEI environment,  
hypersensitivity may generateanxiety.

8 2



M ob i l i ty for A l l G u i d e l i n e s
PA R T  2 : S P E C I A L N E E D S

2. Barriers Autism

A pp l i cat io n co uld b e tricky, sin ce the stu dents will probably have  
di fficulties in re adi ng a n d interpret ing the do cu m ent s, a n d s o m e   
m ay eve n de cid e to not apply for st ude nt e xc h a n g e b ec aus e the   
proces s feels ove rwh elm ing .

Th e Internat ional Office professionals m a y n o t id ent ify w h o are  
the dyslexic students, a n d therefore are un abl e to g ive support.

Arrival there is a lot of informat ion to b e absorbed, a n d plenty of it
is wri tten text. It c an s e e m ov er w he lm in g to a pers on with dyslexia
a n d there is a r isk that usefu l informat ion will not reac h the m.

S oc ia l c o n n e c t i o n s for m ed in the b e g i n n in g of a stay abroad are  
also very importa nt .

7 5



D u e  to  their  diff iculty in  c h a n g i n g  rout ines  a nd  in  a c c ep t i n g  s u d d e n  c h a n g e s  in  day-to da y   

pla ns, e n c o u ra g e As p e r ge r ’s s t u d e nt s to k e e p a diar y for re cord i ng i m porta nt dates, s u c h a s  

e x a m dates, s ubm is s i on dates, presentat ion dates, etc.

M ob i l i ty for A l l G u i d e l i n e s Fo r m ob il i ty office rs , a c a d e m i c a n d

PA R T  2 : S P E C I A L N E E D S

4. Re s o u rc e s  a n d tools

U s e  v is u al a id s  to  h el p  o r ga n i s e  k n o w l e d g e .  Th es e c a n   

i n c l u d e s ch e m e s, b l a ck b oa rd d i ag ra m s , con ce p tu a l m a p s , etc.

A s s i g n  a  b u d d y  to  s h ow  th e  Asp erger ’s s tu d e n t  all th at  th e  c a m p u s  h a s  to  offer.  

Th e  b u d d y  wil l  also  faci l itate  his/her in clu s ion  into w or k  g rou p s . If th e  s tu d e n t  is   

al rea dy g ett i ng hel p fr om cla ss m ates, h e/sh e s h ou l d b e p l a ce d in the s a m e g r oup s   

a s thes e cla ssm ates.

B r e a k  t as k s  d o w n  into s ma l ler  ste ps .  W h e n  pe rfor m i ng  long , c om pl e x   

tasks, fu nct ion al execut ive l im ita tions h a m p e r th e pe rfor m a nc e of peop l e   

w ith  Asperger ’s Syn drom e .

n o n - a c a d e m i c  staff,  a n d  tuto r s t ud e n ts Au t is m
8 4
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4. Re s o u rc e s  a n d tools

As p e r ge r ’s  s t u d e nt s  n e e d  m o r e  t im e  for oral  p re s e nt ati on s  and, w he re possible,  th es e  

s hou l d b e d o n e w ith on ly t he t ea ch e r pre sen t . This is be ca us e s u c h st udents usual l y ha ve  

diff icult ies in ta lk in g in p ub lic, frequ ent ly c a u s i n g t h e m to freeze up .

M ob i l i ty for A l l G u i d e l i n e s Fo r m ob il i ty office rs , a c a d e m i c a n d

PA R T  2 : S P E C I A L N E E D S

P re p a re mat er ia l s a n d bi b l i og ra ph i es i n ad v an c e. Th ey   

s h ou l d b e org a n i se d clearly a n d in ch ron o logi cal order.

Th e s tude nt s hou l d b e i nfor m ed express ly – in writ ing, or  

b y em a i l w h e re p os sib le – of a ny ch a nge s .

A s Asperger ’s st u d en ts  f ind s ponta ne ous  in tegrat ion  into g r ou p s   

extre m ely  difficult, g r o u p  fo r mat ion  s h o ul d b e  teac her - led .  They  m i g h t   

also  f in d pr ob l em s  in  w or k in g  in  g roups , so  pers ona l is ed  m on it or in g is   

r e co m m e n d ed . If th e student ’s level of in tegrat ion is con s id ere d to ha ve a n   

effect  on  his/her a c a de m i c  devel opm ent,  h e/sh e s hou l d  b e g i ven  the   

op portu n ity  to  w or k independe nt ly.

n o n - a c a d e m i c  staff,  a n d  tuto r s t ud e n ts Au t is m
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During

TA B L E  O F C O N T E N T S

12. Onboarding:

Arrival

Welcome and orientation meeting  

Socialconnection

11. Monitoring: regularmeeting

student / receiving tutor

Fo r  m ob il i ty  office rs , a c a d e m i c  a n d   
n o n - a c a d e m i c  staff,  a n d tuto r s t ud e n ts

S E N D IN G

Ed ucat io n I nstitution B OT H S E N D IN G A N D R E C E I V IN G

I nstitution

R E C E I V IN G

Ed ucat io n I nstitution

1. Selection Process

2. Preparation: informative meetings, 

intercultural  preparation, linguistic 

preparation, connecting  students with their 

peers

3. Facilitating a preparatory visit (if applies)

4. Minimum documentation required

5. Protection and safety of participant

6.Assignment of a tutor

7. Develop a Support Mobility Plan
10 Create a pre-mobility network 

10. Develop a buddy system 

11. Tutoring

8. Organisea meeting to get to know each other

9. Logisticalpreparation

11. Monitoring: regularmeeting

Student / Academic tutor

11. Monitoring: regular meeting
Student / Sending tutor / Receiving tutor  

Sendingtutor / Receivingtutor (if needed)

11.1. Reinforced mentorship

13. Re-orientation meeting and evaluation

14. Returning students: role model and

ambassador

15. Final evaluation meeting between

the institutions

13. Evaluation

M ob i l i ty  for  A l l G u i d e l i n e s P A R T 1 : S TE P S 15

Before

After
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